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1. Overview

We are proposing a text that takes a new approach to the literature on moral psychology, systematically reviews hitherto unconnected literatures, and connects that review to four applied areas of taking moral action: science and engineering ethics, volunteerism, courageous resistance, and criminal rehabilitation. The systematic approach we take allows the wide variety of literatures we review to be integrated within a coherent framework. This review and original theoretical contribution will be useful as a textbook in graduate and undergraduate classes on the emerging “new synthesis” in moral psychology, in philosophical and applied ethics courses, and should also be a valuable review for professionals doing research in the field. 

Three sections of the text correspond to the three systematic aspects of our approach and the final section presents the interdisciplinary context required to understand moral psychology.  Section 1 (Four Examples) reviews four applied areas of taking moral action. Each serves as a detailed example of committed, extended moral action by humans with larger life goals and commitments, embedded in complex moral ecologies.  There is recent research in each of the areas that is substantial enough to allow it to serve as a test case for any adequate understanding of taking moral action.  Section 2 (Four Influences) uses a theoretical framework of influences on moral action we have developed from our own applied work. We use it to structure a review, first of representative literature in each influence, and second of what is known (and might be investigated) in each of the four applied areas from section one.  Section 3 (Three Processes) uses three kinds of process models in a structured review, first of representative literature about each process, then of the application of the process models in each of the applied areas. Section 4 (Four Contexts) connects moral psychology with work in philosophy, religion, neuroscience, and evolution.  The book concludes with a postscript on the challenges of education, social engineering, and intervention in morality and ethics.  

There is only one other primary competitor to this book, a text on Pro-Social Behavior by Dovidio et al. Our proposed text is significantly different in its applied focus and covers a broader spectrum of literatures with its systematic approach.  

2. Marketability

One of the most exciting areas of psychology right now is that of moral psychology.  It has significant implications for other disciplines, for how we structure education, for how we design our environment, and for how we understand ourselves.  In addition, moral psychology has recently been released from the Kohlbergian orthodoxy that initially energized it and then settled into a series of internal, unproductive debates.  In an article in Science, Jonathon Haidt (2007) has outlined a new synthesis in moral psychology, connecting evolution, neuroscience, cultural, cognitive, and social psychology. Philosophers like Stich & Doris (2003), Kwame Appiah (2008), and Joshua Knobe (2007) have established a new sub-discipline of experimental philosophy, working primarily in ethics, that marries psychological and philosophical research techniques.  Researchers in applied areas of moral psychology have established research techniques and a body of literature extensive enough to support theoretical integration across application areas.  And all of this research is gaining further visibility with the success of the related area of positive psychology.  

Other than collections in handbooks and readings, there is currently no text that covers these areas systematically.  Courses in moral psychology in both psychology and philosophy departments, and in applied ethics in many professional departments, must make do with reprints of articles to cover the topics. A short, energetic text that systematically covers the field is likely to be influential in supporting current course offerings, structuring new course offerings, and suggesting areas for research.  

3. Contents

“… we are inquiring not in order to know what virtue is, but in order to become good, since otherwise our inquiry would have been of no use.” 
Aristotle, Nicomachean Ethics, Book II, Chap 2

Introduction

The introduction will orient the reader to the history of our understanding of taking moral action.  It will quickly cover the ground from Aristotle to current philosophy and from Kohlberg to the new synthesis in moral psychology.  It will give the reader a feel for the changing problems the literatures have tried to answer and for the unique confluence in the field that currently exists.  Finally, it will provide two systematic frameworks that will help to bind the disparate literatures together: one process-based and one pedagogy-based.  

The process-based framework will look at each of the four influences and the three processes in terms of an antecedents–processes–consequents overview.  For example, Big-5 personality traits can be easily categorized as antecedents, but personality characteristics also modify processes, and since they can change over time, they can be consequences of processes (e.g. striving to be less impulsive).  Processes that produce moral intuitions can become antecedents to other processes (e.g. judgment processes or long-term personality processes) which might produce changes in those processes as a consequence – one acquires new moral intuitions.  This framework then results in a table with three columns (antecedents–processes–consequents) and seven rows (the four influences and three processes). This framework invites the disparate literatures to engage in conversation and is systematically suggestive of interactions and feedback loops among them. 

Among the four contexts in the final section, religion fits most easily into the process framework (as both antecedent and consequent) while evolution and neuroscience provide the substrate within which the framework must be considered.

The pedagogical framework is one we have published previously (Huff, Barnard, & Frey, 2008a, 2008b).  It locates each of the four influences and each of the three processes in a two dimensional space defined by the extent to which the process or influence is under the personal control of the actor and the extent to which it is malleable.  This framework allows us to think about which areas an individual can control (by practice, by commitment, or by preparation) and which areas are most likely to respond to efforts in pedagogy.  

I. Taking Moral Action: Four examples

In this section we present overviews of four different applied areas in which relatively recent empirical work has been done on the psychology of taking moral action. These four examples are not a systematic sample of ways individuals take moral action, but they contain enough variety and detail to expand our notion of moral action and to test the limits of our knowledge about it. Together these four examples provide us with a reasonable testing ground for any psychological understanding of how and why people succeed or fail in taking moral action.

a. Ethical Excellence in Science and Engineering. Technical work is often portrayed as isolated from the concerns of ethics, but it is in fact shot through with ethical and social implications.  Scientists and engineers produce knowledge and artifacts that dramatically affect the lives of others, they work in collaborative groups with obligations to each other and to society, and they make public claims about truth and safety. Much research in this area has looked at what pushes scientists and engineers to commit fraud, data manipulation, etc., but other work has looked at what drives scientists and engineers to excellence in their ethical commitments (e.g. to use engineering to help others).  

b. Volunteerism.  What drives people to spend significant segments of their time, energy, and emotional resources helping others who are not directly connected to them?  To answer these questions, psychologists have begun following volunteers’ commitments and careers.  Much of the previous motivational theory in pro-social behavior forms the foundation for this work but is transformed by the need to explain long-term commitments and differential outcomes in the lives of volunteers and those they help. 

c. Courageous Resistance. Some people are thrust into situations where they feel constrained to resist oppression or injustice imposed on others.  This is the extreme edge of volunteerism, including public resistance to disappearances in South America, private hiding of Jews during the Holocaust, principled dissent and whistleblowing in organizations, and agents in social change or social service.

d. Criminal Rehabilitation. Our first three examples are of people reaching for ethical or moral excellence, but here we have people who have at one time failed to achieve common standards of moral behavior and are attempting to reform their lives and reintegrate themselves into society. Recent social psychological work identifies moral emotion, cognitive empathy and other psychological mechanisms as crucial components in the turning around of the lives of those seeking simple moral normalcy. 

These four applied literatures, each an example of the ways people “become good” will be the red thread that connects the entire book.  In each of the next three sections on influences, processes, and context, we will come back to ask how these literatures connect to the inquiry; we will ask how each area of inquiry helps us understand how to become good: How might we teach scientists and engineers the skills associated with virtues? How can we design moral ecologies to support whistleblowers? How can we cultivate moral emotion in offenders?

II. Taking Moral Action: Four influences

We use a four component framework (Huff, Barnard, & Frey, 2008a, 2008b) to survey the various influences on the four examples of people taking moral action. In each chapter, we first survey representative research programs about the influence and then look at how they can be incorporated into explanation in each example area. Thus, depth in the different literatures is provided by locating the four applied examples within each topic area and brevity is achieved in each chapter by presenting prominent example research programs in each area.  End matter for each chapter will point the reader to classical and current reading that might be paired with the chapter for a more detailed understanding.

a. Personality:  Temperament and several aspects of the Big 5 (openness, conscientiousness, extraversion, agreeableness, and neuroticism) have been shown to be in part heritable and related to various kinds of pro-social behavior.  In addition, other individual differences that might be thought of as traits (e.g empathy, impulsiveness, and responsibility denial) have been shown to have interesting and complex relationships with moral judgment and behavior. The four example literatures range in their consideration of personality: the volunteerism and criminal rehabilitation literatures are replete with it and the work on science and engineering ethics barely mentions it.

b. Integration of Morality into the Self: What provides the push or pull that motivates individuals to contemplate, plan, and accomplish those things we call moral action? The common aspect of most of the effective organizers of moral action (e.g. moral emotion, beliefs and values, life projects, personal strivings, and relationships) is the extent to which they are integrated into self-systems. This role of the self is variably represented in our example literatures: there is almost no mention of self concept in the criminal rehabilitation literature, but it is central to work in volunteerism and courageous resistance and is beginning to be integrated into the science and engineering ethics literature.  

c. Moral Ecology. The idea of moral ecology allows us to look at the complex web of interactions over time that support or thwart moral action.  Relevant literatures include work on organizational climate, situational influences, intra & intergroup helping and cooperation, ideology and action, and cultural and religious influences. Particularly when we follow individuals who take moral action over time, we find that their moral action is both constrained and facilitated by organizations and other aspects of their social environment.  In addition, it is often the goal of moral action to influence the moral ecology of an organization or some other aspect of the social environment. The four example literatures all have substantial reference to moral ecology in their consideration, though they differ in structure. 

d. Moral Skills and Knowledge: The kindest description we might give of the morally committed incompetent is “well intentioned.”  The most comprehensive work on the skills associated with moral action has been done by Darcia Narvaez and colleagues (Narvaez & Lapsley, 2005) and there is an emerging literature on changes in mental models in the ethical realm. Others have done work with the virtues/skills of ethical engineers and computer scientists. Work on whistleblowing and other forms of courageous resistance has emphasized the skills one needs to be successful.  

III. Taking Moral Action: Three Processes

The four influences just covered are one way of organizing what we know about taking moral action. Another approach is to ask how people go about taking moral action: what processes underlie the kinds of moral action in our example literatures? Again, depth in the different literatures is provided by locating the four applied examples within each topic area and brevity is achieved in each chapter by presenting prominent example research programs in each area.  End matter for each chapter will point the reader to classical and current reading that might be paired with the chapter for a more detailed understanding. We have organized the relevant literatures into three categories: deciding, feeling, and acting. 

a. Deciding: There is substantial work in judgment and decision making and in mental models that is relevant to conscious moral decision making. This topic also opens the field to multiple processes that may influence moral action.  Work on courageous resistance and science and engineering ethics has called into question the importance of deciding as a process in moral action: many resistors and exemplary engineers do not report struggling with decisions or decision processes.  But the decision literature is still a central component in all of the applied areas.

b. Feeling:  The convergence of research on cognitive and emotional processes in the literature on two-process models and on emotion provides us with one of the main motivators of taking moral action: what have variously been called moral emotions or moral intuitions. Moral emotion (e.g. empathy and guilt) has taken prominence in the work on criminal rehabilitation, and models of moral intuition help explain the automatic nature of ethical action among some resistors and ethical exemplars in engineering.

c. Acting: How do individuals coordinate and direct their actions over their lives? How do they coordinate outcomes with goals, sustain motivation, and modify goals over time as they shape their lives?   Our literature here depends mostly on recent models of personality as a complex, dynamic system that directs action over time, or on what Cervone (2005) has called personality architecture, rather than on the personality structure work reviewed in the Four Influences section. The volunteerism literature has drawn the most on these models of planned action (and helped in developing them). 

IV.  Taking Moral Action: Four Contexts

Moral psychology is of interest to more audiences than the psychologists whose work has been covered so far.  Understanding moral psychology requires understanding its relationships to other contexts, its grounding in our biological nature, and its interactions with ethics and religion. These contexts provide us with an expanded domain for the work of moral psychology (e.g. by identifying the “loss of self” as a central part of personal growth) and bring their own insights to the processes and influences of moral psychology (e.g. the centrality of social processes in evolution and neuroscience).  These chapters are cast in the form of structuring the conversation of moral psychology with its contexts: questions are broached, overlooked topics are suggested, and fruitful conversations are begun.  

a. Philosophy. Recent work in ethics by philosophers often draws on psychological research and makes empirical claims. The resurgence of virtue ethics has required a renewed interest in a moral psychology that can explain the cultivation and expression of character. Work in experimental ethics is now producing collaborations among philosophers, neuroscientists, and psychologists that have implications for our understanding of intention, decision, and moral judgment. Applied philosophers have also adopted empirical methods and begun interviewing engineers and measuring the results of their moral pedagogy.  

b. Religion. Recent best-sellers have re-awakened the debate about the virtues or vices associated with religion (e.g. Richard Dawkin’s The God Delusion). Fortunately there is a reasonably strong psychological and anthropological literature that can help us look at the complex relationship between morality and religion (or, at least, religion as it is practiced in places where the research has been done, primarily Christian and Hindu countries). We will also look at three themes in moral psychology to which Buddhism, Christianity, Hinduism, Islam, and Judaism have contributed (both in practice and theory): 

· Constraint vs. freedom in moral action (e.g. the “loss of self” in Christian, Muslim, Buddhist, and Hindu monasticism), 

· Our obligations to others (e.g. fardh kifaya “collective duty” in Islam, or tikkun olam “mending the world” in Judaism), and 

· Our obligations to personal growth or change (e.g. progress in Sufi “greater jihad,” enlightenment in Buddhism & Hinduism).  

We will suggest connections between these ideas and the moral psychology that allows or hinders their expression.

c. Evolution. Our emotions, our rationality, and thus our morality are grounded in our evolutionary history as a social species.  The evolution of social strategies (e.g. cooperation, competition, deception), of the moral emotions, of social sanctions and conscience, of the capacity for moral judgment, and of the capacity for culture and cultural norms all help us understand the deeply social nature of morality.  The relation between our evolved psychological mechanisms and culture also suggests an explicitly social fourth level of process (in addition to those in the 3 processes section) that constitutes moral ecology out of the interaction between our capacities and our environment.  

d. Neuroscience.  Physiological mechanisms underlie the judgments required to produce moral emotions, the felt experience of that emotion, and the involuntary, the habitual, and the strategic actions in response to that emotion. This interaction of systems is geared in part toward the successful negotiation of the social milieu humans find themselves inhabiting.  Recent social neuroscience can help us understand the subtle interplay of emotion, perception, intention, action planning, judgment, memory, habitual action, and personality development and change. 

Postscript: Ethics education, social engineering, and moral intervention. Throughout the text, we will have been asking applied questions about how one might teach scientists and engineers the skills associated with virtues, how to design moral ecologies to support whistleblowers or encourage volunteers, or how to cultivate reliable moral emotion in offenders. In this postscript we will address some of the issues that arise when one attempts to use this knowledge to “become good” or to help others to do so. When we cannot be sure of the outcome (and especially if we can be sure), how can we justify interventions in the lives of others? Is it possible, or even desirable, to engage in ethics education, social engineering, or moral intervention without incorporating ideology? What is the line between coaching and indoctrination?  If indeed we do know something about how to become good, do we have an obligation to use that knowledge?
4. Readership

The primary audience for the book is students of moral psychology, though looked at from a variety of backgrounds. The book will serve as a central text in emerging courses on moral psychology in both psychology and philosophy programs.  It will also be a useful text in the now established set of courses in positive psychology (though it does not place itself in the mainstream of that literature).  It may be a supplemental text in courses in social psychology, in philosophy or theology courses on ethics and in a range of interdisciplinary and applied ethics courses.  Finally, because of the literatures it brings together and its systematic approach, we expect it will have a place in libraries and in professional collections as an important survey.

5. Competing Titles

· Dovidio, J. F., Piliavin, J. A., Schroeder, D. A., & Penner, L. A. (2006). The social psychology of prosocial behavior. Mahwah, NJ: Erlbaum.

This is the primary competing text.  Its intellectual history is shown from its chapter headings and the inclusion of a complete chapter on the Darley & Latane model of emergency helping.  It is in some ways comprehensive in its coverage (including a chapter on development, a topic we ignore).  But the chapter headings and organization are more like a list of topics that have accumulated from the perspective of social psychologists. They do call for “adopting a more comprehensive perspective” which is what we think we do.   

· Gardner, H., Csikszentmihalyi, M., Damon, W (2001). Good Work: When excellence and ethics meet. New York NY: Basic Books.

Not really a competitor, but a book often assigned and cited.  It reports original interviews with professionals struggling to do good work, and provides some useful comments on the structure of the difficulties they face.  It does not attempt to review the literature in moral psychology.
· Doris, J. M (2002). Lack of character: personality and moral behavior.  New York NY: Cambridge University Press. 

Another book often assigned and cited, but again, not really a competitor.  It does review one particular literature reasonably well (the situationalist challenge to enduring personality characteristics) and forcefully argues its implications for virtue ethics. 

· Aiken, Lewis (2004). Morality and ethics in theory and practice.  Springfield, IL, US: Charles C. Thomas Publishers.

A somewhat spotty and chatty overview of moral psychology.  Its main strength is its eclectic and catholic reach. It is readable and interesting, but not scholarly in its tone or coverage.  

· Lefkowitz, J. (2003). Ethics and values in industrial-organizational psychology. Mahwah, NJ, US: Lawrence Erlbaum Associates Publishers.

A good review of work in the area of IO psychology, and one we will use, but limited to this area.

· Nucci, L. P. (2001). Education in the moral domain.  New York, NY: Cambridge University Press.

One of many such titles on moral development.  Nucci is one of the main contributors to research in moral development.  Our focus is on committed moral action over time by adults. We will cover some developmental work in sections on personality and on evolution, but the focus of the text is primarily on the processes in and influences on adults who are taking moral action.  

6. Other Relevant Information
Taking Moral Action will be a moderate size text (250-350 pp) if we assume 5,000 – 7,000 words per chapter.  Each chapter will serve as one in a series of interlocked literature reviews.  Many chapters will have black & white figures and tables to illustrate models and theories.  Because of the scope and complexity of the literatures and the need to survey them in relatively few words, we expect it will take until the end of Fall 2010 to have a draft ready for review.  
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